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Abstract

The application of quality management based on Islamic values has the
potential to shape students’ holistic character by integrating cognitive, affective,
and spiritual dimensions. However, the integration of modern management
systems with spiritual values often remains conceptually fragmented and lacks
a structured implementation framework. This study aims to explore the
challenges of integrating spiritual values into modern educational management
systems within Islamic educational institutions. Using a qualitative approach
with a case study design, data were collected through participant observation,
in-depth interviews with school leaders and teachers, and documentation
analysis. The findings of the study reveal several key challenges in the
integration process. First, there is a conceptual gap between managerial
efficiency emphasized in modern systems and the moral-spiritual orientation
upheld in Islamic values. Second, institutional resistance emerges due to the lack
of understanding and capacity of school leaders in harmonizing both paradigms.
Third, the absence of standardized indicators for measuring spiritual
dimensions makes the integration process ambiguous and inconsistent. Fourth,
external pressures such as accreditation demands and bureaucratic
expectations often prioritize measurable outputs over spiritual growth. Lastly,
there is limited professional development for educators in implementing
spiritually grounded quality management. These challenges suggest the need for
a comprehensive framework that aligns modern quality management principles
with Islamic educational philosophy, supported by policy, training, and
contextual adaptation within the institution.
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INTRODUCTION

The application of quality management in education is not only aimed at increasing
administrative efficiency, but also has a strategic role in shaping the character of students
(Husna et al,, 2023; Mulyono & Nuhe, 2022; Umar, 2023). In the context of Islamic educational
institutions, quality management based on Islamic values is a relevant approach because it is
able to shape the character of students holistically touching on intellectual, emotional, and
spiritual aspects. Values such as honesty, responsibility, trustworthiness, and sincerity can be
the main foundation in the education process that is oriented towards quality. This makes the
integration of Islamic values into the management system not only as a complement, but as a
basic need that aligns the goals of Islamic education and effective managerial practices.
However, the integration of a rational and measurable modern management system with
Islamic spiritual values still faces serious conceptual and practical challenges. Many Islamic
educational institutions apply modern management principles, but fail to frame the process
within the framework of complete Islamic values. As a result, education that should produce
perfect human beings is trapped in an administrative routine that ignores the spiritual
dimension. This situation indicates a paradigm crisis in the management of Islamic education,
where the spiritual dimension has not received proportional space in the quality system
implemented. Therefore, it is important to examine more deeply how this integration should be
designed and implemented so that quality management is not merely technical, but also
transformative in shaping the personality of students.

Previous studies have shown that the implementation of quality management based on
Islamic values contributes positively to the holistic character development of students. Several
studies, such as those conducted by Hamdi (2019) and Al-Farabi & Firmansyah (2023),
revealed that Islamic values such as honesty, responsibility, and cooperation—when applied in
school managerial practices—can create a conducive educational environment and shape
students with strong integrity. Another study by Detert & Schroeder (2001) indicated that the
integration of religious values into a school’s quality culture influences students’ spiritual and
social attitudes. However, these studies tend to focus more on the general role of Islamic values
in character development without specifically addressing the dynamics of integration between
modern quality management systems—which emphasize efficiency, performance indicators,
and accountability—and the spiritual dimensions of Islam. This current study presents a
significant difference by focusing on the challenges of integrating two approaches that often
operate in parallel but lack conceptual alignment. While the common ground lies in
acknowledging the importance of Islamic values in education, the novelty of this research lies
in its critical analysis of the disconnect between modern management systems and spiritual
values, as well as its attempt to offer a conceptual framework that bridges the two within the
managerial practices of Islamic educational institutions. Therefore, this study is expected to
enrich the literature with a new, more comprehensive, and applicable perspective.

The purpose of this study is to examine in depth the challenges faced in the process of
integrating modern quality management systems with Islamic spiritual values in educational
institutions. Although the implementation of quality management based on Islamic values is
believed to be capable of shaping students’ holistic character, in reality, such integration has
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not been carried out optimally due to the absence of a clear and systematic framework
(Hasanah, 2018; Rizal & Qiptiyah, 2021; Sanjani et al, 2023). This research focuses on
identifying the main obstacles, such as the paradigm gap between modern managerial
principles which emphasize efficiency and measurable outcomes and the spiritual approach
that prioritizes values, morality, and spiritual awareness (Nikonova & Minakova, 2023; Oser et
al,, 2021). In addition, this study aims to evaluate the extent to which educational institutions
are able to accommodate both approaches in their daily managerial practices. Therefore, the
findings of this research are expected to contribute to the formulation of a more comprehensive
and applicable integration model for managing Islamic education in the modern era.

One of the main challenges in integrating spiritual values into modern educational
management systems is the difference in paradigms between modern management approaches
which are based on instrumental rationality and spiritual approaches that focus on values and
morality. Modern management systems tend to emphasize performance measurement,
administrative efficiency, and quantitative achievements, which often overlook non-material
aspects such as self-awareness, sincerity, and moral responsibility (Hasanah et al.,, 2023;
Sanjani & Safitri, 2024; Shulhan, 2019). On the other hand, Islamic education emphasizes the
formation of the ideal human being (insan kamil) who is not only intellectually capable but also
spiritually mature (Alfian & Ilma, 2023). This difference in focus often creates difficulties in
developing quality indicators that reflect spiritual values in an objective and measurable way.
As a result, the spiritual dimension is frequently marginalized in quality evaluation systems,
ultimately diminishing the influence of Islamic values in guiding educational management
practices as a whole.

The challenge of spiritual integration lies in the capacity and awareness of educational
leaders in designing and implementing systems that harmonize quality management with
Islamic values. Many school principals or educational leaders still lack a deep understanding of
how spiritual values can serve as a foundation in the processes of planning, implementation,
and evaluation of education (Fathor Rozi et al, 2021; Zamroni et al., 2022). This issue is
exacerbated by the limited availability of managerial training grounded in Islamic values and
the scarcity of practical literature that can be used as guidance by educational practitioners. In
reality, rigid administrative approaches still dominate and often lack a spiritual touch within
Islamic educational institutions (Mundiri, 2016). Therefore, strengthening leadership
competencies that can proportionally integrate both approaches has become an urgent
necessity in addressing the challenges of Islamic education in an increasingly complex modern
era.

METHOD

This study employs a qualitative approach because it aims to deeply understand the
phenomenon of spiritual integration challenges within modern educational management
systems, particularly in Islamic educational institutions. This approach is chosen as it allows
the researcher to explore the meanings, perceptions, and subjective experiences of education
practitioners, such as principals, teachers, and staff who are directly involved in school
management processes. The type of research used is a case study, focusing on one Islamic
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educational institution as the research site. The case study design is selected because it enables
an in-depth exploration of the institutional and social complexities that influence the success or
failure of integrating spiritual values into educational management. Through this approach, the
researcher can identify patterns and specific challenges that might not emerge through
quantitative data. Therefore, a qualitative case study approach is highly relevant and strategic
for addressing the research objectives and questions.

During the data collection process, this study uses three primary techniques:
participant observation, in-depth interviews, and documentation study. Participant
observation is conducted to directly observe managerial practices and daily interactions within
the school environment, while in-depth interviews aim to capture detailed insights,
perspectives, and experiences from key informants such as the principal, teachers, and
administrative staff. Documentation study involves analyzing school documents such as vision-
mission statements, work programs, standard operating procedures (SOPs), and quality
reports. These techniques are selected to complement each other and strengthen data validity
through triangulation. The collected data are analyzed using Miles and Huberman's interactive
model, which consists of three stages: data reduction, data display, and conclusion
drawing/verification (2014). Data reduction is done by filtering essential information relevant
to the research focus; data display is organized thematically; and verification is carried out by
thoroughly reviewing the data to ensure consistency and validity. This procedure ensures that
the research findings are rich, accurate, and contextually grounded.

RESULT AND DISCUSSION

The findings of this study reveal that the integration between modern quality
management systems and spiritual values in Islamic education faces significant conceptual and
practical challenges. Theoretically, modern management emphasizes efficiency, accountability,
and achievement of targets based on quantitative indicators, while spiritual values in Islamic
education focus more on character building, morality, and divine consciousness—which are not
always objectively measurable. This paradigm gap makes it difficult for many Islamic
educational institutions to harmonize both systems effectively. Furthermore, field observations
indicate that the spiritual dimension is often treated as a supplementary element rather than
an integral part of a structured quality management system. Therefore, it is crucial to gain a
deeper understanding of how these integration challenges manifest in real-world settings in
order to formulate contextual and applicable solutions.

Based on empirical data collected through observations, interviews, and document
analysis, the challenges of spiritual integration in modern education stem not only from
paradigm differences but also from institutional capacity limitations and human resource
constraints. Many school principals and educators lack adequate understanding and training in
professionally managing educational institutions based on Islamic values. The absence of
practical implementation guidelines or models for Islamic quality management further
exacerbates the situation. Moreover, external administrative pressures, such as accreditation
requirements and government standards, compel schools to focus more on administrative
targets rather than on reinforcing spiritual values. These realities suggest that efforts to
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integrate spirituality cannot rely solely on adding value-based content but must be supported
by systems, structures, and institutional cultures that enable a comprehensive transformation.

1. The Paradigm Gap

One of the fundamental challenges in integrating Islamic spiritual values into
modern educational systems is the significant paradigm gap between the two. Modern
education systems particularly in managerial aspects are heavily influenced by rational,
objective, and performance-based approaches. Efficiency, accountability, and quantitative
achievement are considered the primary indicators of success in educational management.
On the other hand, the spiritual approach in Islamic education emphasizes moral values,
character formation, and internal development, which are not always measurable through
formal instruments. This contrast in approaches makes it difficult for Islamic educational
institutions to align administrative achievements with the spiritual development of
students. Therefore, this paradigm difference serves as a major obstacle in building an
integrated quality management system that bridges both modernity and spirituality.

Interview results with a principal at a private Islamic school revealed, “We often get
caught up in administrative routines just to meet accreditation targets, while the spiritual
development of students becomes neglected because it isn’t included in the main assessment
indicators.” This statement reflects the systemic pressure that causes spiritual aspects to be
overlooked due to their lack of measurable administrative value. Similarly, a teacher stated,
“We want to establish spiritual routines like dhikr and dhuha prayer as part of the school
culture, but it is difficult to include them in official programs because they are considered
unrelated to quality assessments.” Both quotations illustrate a reality where spiritual
activities are not acknowledged as part of the formal quality system, leading to a lack of
serious attention in educational planning and execution.

The statements from the principal and teacher clearly demonstrate that the
paradigm gap between modern management systems and spiritual approaches is not merely
a theoretical concern but a tangible practical barrier in the field. Activities intended to
strengthen character and Islamic values are often deemed unimportant simply because they
are not accommodated within the current quality standards. In contrast, activities that are
quantifiable and administratively reportable become prioritized, even if they have little to
no direct impact on character formation. Within this context, educators are forced to choose
between implementing spiritually meaningful programs or fulfilling administrative
indicators. This false dichotomy ultimately undermines the core purpose of Islamic
education, which seeks to balance worldly success with spiritual well-being.

Theoretically, this paradigm gap has also been discussed by education scholars.
Tilaar (2021) argues that modern education systems rooted in positivism tend to exclude
transcendental and spiritual elements from the educational process. Meanwhile, Al-Attas
(1980) asserts that Islamic education should function to purify the soul and refine human
character, not merely to produce technically competent individuals (Munif et al., 2021). In
practice, this spiritual orientation is difficult to harmonize with the demands of modern
education, which focuses heavily on measurable outputs and formal achievements (Rozi &
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Kamalia, 2023; Schottmann & Camilleri, 2012). As a result, spiritual values often remain as
mere slogans in mission statements without being operationalized in managerial policies.
Therefore, there is an urgent need for a paradigm integration framework that bridges
Islamic spiritual approaches with rational and structured educational management systems.

. Limitations of Leadership Capacity and Human Resources

Another major challenge in integrating spiritual values into modern educational
systems lies in the limited capacity of leadership and human resources within Islamic
educational institutions. Successful integration of spirituality into school management
requires leaders who not only understand modern quality systems but are also deeply
rooted in Islamic principles. However, many school principals and educators lack adequate
training, theoretical grounding, and practical tools to translate spiritual values into
institutional policies and managerial practices. As a result, efforts to integrate spirituality
are often informal, inconsistent, and highly dependent on the personal commitment of
individual leaders, rather than being embedded in a structured system. Without strong
leadership that bridges managerial professionalism and religious-spiritual insight,
integration will remain aspirational rather than transformational.

In an interview, one school principal stated, "We understand the importance of
spiritual values in education, but we don’t have enough training or resources to turn those
values into structured school programs.” This reflects a common reality in many institutions
where the commitment to Islamic values exists, but the capacity to institutionalize them is
weak. Meanwhile, a senior teacher remarked, "Most of our school improvement workshops
focus on technical aspects like administration or assessment, not on how to integrate moral or
spiritual aspects into our management system.” These statements demonstrate that human
resource development in education still prioritizes procedural skills over spiritual-moral
competencies, leaving a gap in the leadership's ability to drive spiritually grounded quality
management.

These findings suggest that institutional efforts to integrate spirituality are hindered
not by lack of will, but by a lack of managerial competence that includes spiritual dimensions.
Many leaders are products of a system that separates managerial logic from ethical-religious
purpose, resulting in fragmented implementations. The capacity to design school policies,
programs, and evaluations that reflect Islamic values requires not only religious insight but
also the pedagogical and organizational knowledge to embed these values into measurable
and sustainable systems. When leaders are ill-equipped, integration tends to be symbolic or
superficial limited to religious routines like morning prayers without influencing broader
management decisions such as budgeting, performance evaluation, or strategic planning.

Theoretically, this issue resonates with Al-Ghazali’s view that knowledge must be
accompanied by wisdom and moral responsibility in leadership (Martin & Hambali, 2023;
Yanti, 2023). Modern leadership models in education, such as instructional leadership or
transformational leadership, emphasize vision, motivation, and culture building all of which
are highly relevant for integrating spiritual values (Acton, 2021; Mundiri et al., 2022; Yukl et
al,, 2009). However, without training that aligns these models with Islamic epistemology,
school leaders are left to navigate this complexity alone. Therefore, spiritual integration in
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educational management demands investment in leadership development programs that
merge managerial competence with Islamic worldview. Only then can schools foster not only
procedural excellence but also spiritual depth, ensuring a holistic education for students and
a meaningful institutional identity.

3. Absence of an Applicable Implementation Model or Framework

One of the critical challenges in integrating spiritual values into modern educational
systems is the absence of a practical and operational implementation framework. While
many Islamic schools embrace the vision of holistic education that balances academic
excellence with spiritual development, this vision often fails to manifest in daily practices
due to the lack of structured guidelines or models. Unlike modern quality management
systems that come with clear indicators, procedures, and evaluation tools, efforts to
incorporate spiritual values tend to rely on general ideals without operational clarity. As a
result, integration becomes inconsistent, subjective, and dependent on the personal
interpretation of school leaders or teachers. The absence of a standardized model makes it
difficult for institutions to measure progress, ensure sustainability, or replicate best
practices across different contexts.

This issue was affirmed by a vice principal who shared, “"We know that integrating
Islamic values is essential, but there’s no real blueprint or framework we can follow—it all
depends on individual initiative.” This illustrates how, despite good intentions, the lack of
structured models hinders the institutionalization of spiritual integration. A curriculum
coordinator added, "We have guidelines for academic standards and school operations, but
none that tell us how to evaluate students’ spiritual growth or embed Islamic values into our
management system."” These testimonies confirm that even committed educators struggle to
translate spiritual aspirations into measurable, school-wide practices due to the absence of
practical tools and policies.

The lack of an applicable framework results in a fragmented approach to spiritual
integration. Activities related to Islamic values—such as religious rituals, moral lectures, or
character education—are often conducted sporadically and disconnected from the school’s
core management system. Without alignment between vision, curriculum, evaluation, and
institutional strategy, spiritual education remains peripheral. Schools may display religious
slogans or include religious studies in the curriculum, yet these elements rarely influence
broader management domains such as leadership style, staff evaluation, or quality
assurance. This gap creates a disconnect between what schools claim to value and what they
are structurally equipped to implement.

Theoretically, models such as Al-Attas’ ta’dib-based education and contemporary
Islamic education management frameworks propose a foundation for value-based
leadership and curriculum integration (Al-Attas, 1980). However, these ideas often remain
in the academic realm and lack translation into operational tools that schools can adopt. On
the other hand, modern management systems such as Total Quality Management (TQM)
offer a comprehensive structure, but rarely integrate spiritual dimensions (Busahdiar et al.,
2023). This disconnection reveals a critical need for hybrid models that merge Islamic
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philosophical underpinnings with practical management strategies. Developing such a
model would empower Islamic schools to bridge the gap between aspiration and execution,
thereby realizing a system that fosters not only academic excellence but also the spiritual
integrity of students and institutions.

. External Pressure from the National Education System

Another significant challenge in integrating spiritual values into modern educational
management is the external pressure exerted by the national education system. Schools are
often bound by government regulations, accreditation demands, and standardized
performance indicators that emphasize administrative compliance and academic
achievement. These formal requirements shape school priorities, where meeting external
benchmarks becomes more urgent than nurturing internal values. As a result, spiritual
development which is central in Islamic education is frequently sidelined because it is not
explicitly included in official assessment tools. The external pressure for measurable outputs
and national conformity often leaves little room for institutions to focus on spiritual aspects,
which are inherently qualitative and contextual. Consequently, school leaders may feel
constrained in their ability to innovate or invest in spiritual programs that do not align with
state-mandated indicators.

A school principal explained this reality by saying, “Most of our programs are
designed based on the accreditation instrument; if it’s not listed as a scoring component, it’s
hard to allocate time and resources to it.” This statement highlights how institutional
priorities are shaped by the external demands of educational authorities, often at the
expense of spiritual development. A teacher further remarked, “We want to focus on building
students’ character through spiritual activities, but during evaluations, what gets asked are
documents, scores, and data not the spiritual progress of our students.” These insights
demonstrate how external systems define school success in narrow, quantifiable terms,
leaving non-measurable values like spirituality underappreciated and underrepresented.

The dominance of bureaucratic and performance-based logic in the national
education system has contributed to a growing misalignment between institutional identity
and operational practice in Islamic schools. While Islamic educational institutions aim to
form insan kamil—morally upright and spiritually aware individuals—national systems
often reduce success to numeric performance, compliance checklists, and administrative
outputs. This structural tension discourages schools from investing in long-term, non-
instrumental goals such as spiritual formation, unless they can be translated into
quantifiable metrics. Even when schools want to maintain their Islamic identity, they are
compelled to focus on what is “evaluated” rather than what is “essential.” As a result,
spiritual education is often marginalized or treated as an extracurricular aspect rather than
an integral part of school management and curriculum planning.

From a theoretical standpoint, this challenge is consistent with critical views on the
over-standardization of education. Scholars such as Biesta (2015) argue that when
education is driven by accountability mechanisms alone, values like moral and spiritual
development become secondary. In the context of Islamic education, this creates a
disjunction between magqasid al-shariah which includes the preservation of faith and
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character and state-driven educational goals that prioritize competitiveness and output
(Yilmaz, 2024). Without reforms that allow flexibility and contextual relevance in
educational evaluation, schools will continue to struggle to integrate spiritual dimensions
meaningfully (Zamroni et al., 2023). Therefore, what is needed is a more holistic policy
framework that recognizes diverse educational goals and supports schools in cultivating
both academic competence and spiritual maturity in a balanced and sustainable manner.

Limitations of Leadership
Capacity and Human
Resources
Spiritual
Integration

External Pressure from the National
Education System

Figure 1: The Challenge of Spiritual Integration

The first challenge in integrating spiritual values into modern education as figure 1, lies
in the paradigm gap between the two systems. Modern educational management emphasizes
measurable performance, administrative efficiency, and target achievement, while Islamic
education places greater focus on character formation, moral values, and spiritual
consciousness. This fundamental difference in orientation causes tension in how schools define
success and set priorities. Tilaar (2021) notes that education influenced by positivism tends to
marginalize non-measurable values such as faith and ethics. Meanwhile, Al-Attas (1980) argues
that Islamic education should aim for the holistic development of the human being (insan
kamil), which includes the purification of the soul and ethical refinement (Alfian & Ilma, 2023).
These contrasting goals often make it difficult for Islamic schools to fully implement spiritual
values within modern management frameworks that prioritize accountability and
standardization (Bazarova & Sadovaya, 2016).

The second challenge relates to the limited capacity of leadership and human resources
in integrating spirituality into education. School leaders and educators may value spiritual
development, but they often lack the training and practical skills to incorporate it into
institutional policies and daily school operations. Leithwood and Jantzi (2000) emphasize the
importance of visionary and value-based leadership, yet most training for school leaders
focuses more on administrative procedures than moral or ethical guidance. Nasr (2009) also
points out that leadership in Islamic contexts must be based on wisdom and spiritual
responsibility. However, in practice, many educators are not provided with frameworks or
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mentoring to develop such leadership qualities. This creates a gap between intention and
execution, where spiritual objectives remain theoretical ideals rather than being embedded in
daily practice.

The third challenge involves the absence of an operational framework or applicable
model to implement spiritual integration effectively in Islamic schools. Although theoretical
concepts such as tarbiyah, ta’dib, and akhlag-based education are well documented, there is a
lack of standardized guidelines, instruments, or procedures for schools to follow. Unlike Total
Quality Management (TQM) which offers clear steps and measurable outcomes (Deming, 1986),
Islamic educational values are often introduced in abstract or symbolic ways, without
structured alignment with school systems. Al-Salmani (2017) acknowledge that while Islamic
values are widely recognized, the implementation at the management level remains
inconsistent due to the absence of practical tools. Consequently, schools may uphold Islamic
principles in vision statements or religious rituals, but these are rarely integrated into formal
planning, assessment, or quality assurance systems.

The fourth challenge arises from external pressure from the national education system,
which emphasizes standardized evaluation, accreditation, and bureaucratic reporting. This
often results in the marginalization of spiritual content, as schools are pushed to prioritize
measurable outputs such as test scores, documentation, and compliance with government
standards. Biesta (2010) critiques this overemphasis on measurement, suggesting that it shifts
the purpose of education away from personal and moral development. In the context of Islamic
education, George et al. (2021) and Webb (2006) observes that spiritual and religious content
is frequently reduced to non-assessable components or extracurricular activities. As a result,
institutions may comply with national standards but struggle to maintain their spiritual identity
in practice. This structural constraint makes it difficult for Islamic schools to allocate adequate
resources, time, and institutional support for spiritual programs that are not recognized in
external evaluations.

The theoretical implication of the findings from challenges one to four reveals a critical
need to reframe the epistemological foundation of educational management in Islamic
institutions, by bridging the gap between rational-instrumental logic and value-based spiritual
philosophy. While previous studies have discussed spiritual values in education (Al-Attas,
1993; Nasr, 2002), they often remain at a conceptual level without exploring how these values
can be embedded within modern school management systems. This research advances the
discourse by showing, through empirical evidence, how paradigm disparities, leadership
capacity limitations, lack of applicable models, and external bureaucratic pressures collectively
hinder the integration of spirituality in measurable and sustainable ways. Unlike Al-Salmani
(2017), who focused on general conceptual alignment, this study identifies specific systemic
barriers and demonstrates how Islamic values are often excluded from administrative
processes. The novelty lies in offering a theoretical synthesis that connects Islamic educational
philosophy with contemporary educational management theory, laying the groundwork for the
development of integrated frameworks that are both spiritually grounded and practically
implementable within the current educational landscape.
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CONCLUSION

The findings from this study conclude that the integration of Islamic spiritual values
into modern educational management systems faces four significant challenges: paradigm
differences, limited leadership capacity, absence of applicable implementation frameworks,
and external pressures from national education systems. These challenges collectively illustrate
that while the implementation of quality management based on Islamic values holds strong
potential to form holistic student character—integrating intellectual, emotional, and spiritual
dimensions—the integration itself remains conceptually fragmented and inconsistently
applied. The paradigm gap reflects a fundamental disconnect between measurable outcomes
and spiritual objectives; leadership limitations highlight the lack of managerial-spiritual
synergy; the absence of an operational model causes institutional inconsistency; and external
demands prioritize compliance over value formation. Altogether, these findings affirm that
although the ideals of Islamic education align with holistic character development, the current
educational system lacks the structural and conceptual readiness to embed these values
systematically. Therefore, the goal of spiritually integrated quality management remains
aspirational rather than fully realized in practice.

This research, while offering meaningful insights into the obstacles of spiritual
integration in education management, has several limitations that must be acknowledged. The
study was confined to a specific institutional context, making it less generalizable across diverse
Islamic educational settings with different cultural, structural, or regulatory frameworks.
Moreover, the research focused more on identifying existing barriers rather than evaluating or
testing solutions or models that may address them. Future research could explore the
development and pilot-testing of integrated quality management models grounded in Islamic
values, and assess their effectiveness across different institutional types. Additionally, further
investigation is needed into how policy reforms at the national level might support or hinder
spiritual integration, particularly in accreditation and evaluation systems. Addressing these
gaps will help strengthen the foundation for a more comprehensive, contextual, and sustainable
framework for spiritually oriented educational management.
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